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THE KERNODLE CENTER 

What is the Kernodle Center? 

The John R. Kernodle Jr. Center for Service Learning is the hub of curricular and co-curricular 

service-learning experiences at Elon University. The center provides resources and support for 

students, faculty, staff and community partners engaging in purposeful educational opportunities 

that serve the common good. 

The Mission Statement 

The Kernodle Center for Service Learning and Community Engagement at Elon University, in 

partnership with local and global communities, advances student learning, leadership, and 

citizenship to prepare students for lives of active community engagement within a complex and 

changing world. This preparation is grounded in an ethic of service that appreciates multiple 

perspectives, creates  opportunities that are affirming and empowering to all, and responds to 

needs of diverse communities. 

To fulfill our mission, The Kernodle Center for Service Learning and Community Engagement: 

 Educates students through curricular and co-curricular experiences encompassing direct 

service, indirect service, and advocacy  

 Creates and supports collaborative and sustainable relationships between faculty, staff, 

students and community partners 

 Encourages personal responsibility and a deeper understanding of societal issues 

 Fosters creative solutions to social concerns and identified community needs 

 Builds student leadership, community capacity, and faculty and staff engagement 

1. Logistical and resource assistance provided by professional and student staff 

2. The opportunity for faculty to coordinate their efforts and collaborate across disciplines 

3. Access to wide range of resources to enhance service-learning endeavors 
 

THE KERNODLE CENTER FOR SERVICE LEARNING AND COMMUNITY ENGAGEMENT would like to thank the staff of the 

following institutions for allowing us to use some of their resources for the creation of this handbook: Appalachian State 

University, Colorado State University, the University of Wisconsin, and Santa Fe Community College.  

Support from the Kernodle Center 
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KERNODLE CENTER RESOURCES & PROGRAMS 

Faculty Listserv 

The Kernodle Center manages a listserv that allows Elon faculty using academic 

service-learning to share ideas, successes, and challenges with other colleagues on 

campus. In addition, faculty have the opportunity to stay abreast of upcoming 

workshops, programs, and conferences. 

Resource Library 

Need information about service-learning or how other faculty use service-learning? 

Need more information about the social justice issues or populations your students are 

researching? We have a variety of articles, books, and videos that can be checked out 

for up to a week by students or faculty.  

Faculty Advisory Committee for Academic Service-Learning 

The Faculty Advisory Committee provides faculty voice and leadership for related 

policies and program development across campus.  The committee makes 

recommendations regarding to related departments/governing bodies such as The 

Kernodle Center for Service-Learning, General Studies Council, and Curriculum 

Committee. The committee includes the Kernodle Faculty Fellow for Academic 

Service-Learning, Assistant Dean of Residence Life and Service Learning, Director of 

the Kernodle Center, and faculty from across the disciplines. 

Faculty Scholars Program 

Each year this program supports six faculty members who wish to: 1) incorporate or enhance service-learning in 

their courses and/or 2) seek to better understand the pedagogy. Each faculty member constructs a course syllabus 

including integration of a service-learning project and also makes a commitment to teach the newly designed 

course during an upcoming semester. Faculty Scholars receive a $1000 stipend, serve as mentors for future 

Scholars, and receive a cap of 25 students for their newly designed course.  

Consultation and Site Referrals 

Kernodle Center staff and students can help develop Service-Learning projects for courses and/or help locate 

community agencies whose services relate to particular curricular goals. Staff can also provide ideas for creative 

reflective activities to help students think critically about their service experiences and the intersections of 

coursework and service in the community. 

Community Partner Support 

Annual workshops and meetings are held to bring agency staff together for training and 

networking. Agency representatives learn how to use service-learning philosophies to 

enhance their volunteer management and gain insight into partnering with service-

learning students and faculty. 
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ACADEMIC SERVICE-LEARNING OVERVIEW 

Elon University Definition of Academic Service-Learning 

Defined by the Faculty Advisory Board, Fall 2005 

 

Service-Learning is fundamentally an academic endeavor in which service is an integrated 

component of a course.  It is a credit-bearing, experiential education approach that involves an 

established community partnership guided by the expertise of professors and community-

based practitioners, working together with students to address community needs.  The 

partnerships between Elon and the community engage students in service primarily with non-

profit organizations, schools, and government agencies.  Academic Service-Learning is a unique 

form of engaged learning that includes:  

direct contact between students and the community, requiring student preparation for  

   community experiences 

engagement in projects and activities that are devoted to the public good 

service activity that is reciprocally beneficial to the community and students and is relevant to  

   course objectives 

structured reflection that enhances student understanding of connections between course  

   content and service 

recognition of how disciplinary knowledge contributes to our understanding of the world 

 

Elon University affirms the importance of engaged pedagogies as a foundation of our 

curriculum that advances our goal of developing global citizens and informed leaders.  Toward 

this end, academic service-learning courses contribute to a variety of personal, cognitive, and 

social outcomes including enhanced self-awareness, improved critical thinking, and an 

increased understanding of social responsibility, diversity, and societal structures.  

“Service Learning is a credit-bearing, educational, experience in which students participate 

in an organized service activity that meets identified community needs and reflect on the 

service activity in such a way as to gain further understanding of course content, a broader 

appreciation of the discipline, and an enhanced sense of civic responsibility.” 

 —Robert Bringle and Julie Hatcher, “A Service Learning Curriculum for Faculty.”  

  Michigan Journal of Community Service Learning, Fall 59 9 5, pp.552-122.  
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COMMUNITY SERVICE VS. ACADEMIC SERVICE-LEARNING 

 Does not typically include an academic component. 

 Planning is often the responsibility of those providing the service. 

 Often viewed more like a program or a project than a philosophy, pedagogy, or epistemology. 

 Does not carry academic credit. 

 While "student learning" likely occurs, it is not an intentional or primary impetus. 

Community Service 

 Integrates academic study with community service to make "learning" more intentional (i.e., through reflective 

writing, group discussions, and other activities). 

 Uses service as a "text" and rewards academic credit to students who use this text in academically significant ways. 

 Incorporates the concept of "mutuality" (i.e., several parties are included in the planning of the program, such as 

faculty, students, and those being "served"). 

 Fosters participants learning about the larger social issues driving the need for service. 

 Emphasizes the importance of reciprocity (i.e., the exchange of giving and receiving and teaching and learning by 

those "serving" and those "being served"). 

Academic Service-Learning 

“I learned what it meant to look at an issue and break it down, to see the interconnectedness and 

the complexity of an issue such as homelessness, to brainstorm and initiate strategies that 

addressed root causes and to avoid slapping a band aid on a symptom.  I could finally tie what I 

was learning from my text books and lectures to what was happening in my community and my 

world.”—student journal 
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PEDAGOGY OF ACADEMIC SERVICE-LEARNING 

Similar to other forms of experiential learning (internships, field placements or cooperative 

education), academic service-learning is student-centered, hands-on and directly applicable to 

curriculum. The important difference and distinguishing characteristic of academic service-

learning is its reciprocal and balanced emphasis on both student learning and addressing 

community needs. Therefore, community needs assessment and community voice are 

indispensable components. 

 

Course materials such as lectures, readings, discussions, and reflection inform students’ service.  

In turn, service experiences inform academic dialogue and student comprehension. Students 

work on real problems that make learning relevant while simultaneously enhancing their 

analytical ability and civic/ethical responsibility. 

 

Service-Learning pedagogy is commonly described as a cycle.  First articulated by David Kolb 

(1584), the learning cycle for academic service-learning fosters meaning and comprehension 

through concrete experience, reflective observation or assimilation, abstract conceptualization or 

theory building, and active experimentation or problem-solving (Eyler, Giles, and Schmiede, 

1552). Service-Learning experiences can be incorporated into any discipline or course—thus, this 

pedagogy is NOT limited to the humanities or social sciences.  
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PEDAGOGICAL ISSUES 

Pedagogical Approaches that Enhance the Benefits of Service-Learning:   

Principles of Good Practice 

Contrary to the adage, experience is not necessarily the best teacher.  

Experience in and of itself can, for example, lead students to reinforce 

stereotypes, make incorrect inferences, and draw false conclusions.  In some 

cases, students may not even understand why they are expected to engage in 

service or see its relevance to the course.  In order to help students make 

sense of their service experiences in the context of the course, the faculty 

member must design the service-learning component intentionally to facilitate 

student understanding and learning.  The principles below are frequently cited 

in the service-learning literature as elements of a well -designed service-

learning course.  

SELECT A MODEL… 

...for the service-learning project that is compatible with the community’s needs and the desired learning 

outcomes. 

On-site sustained service—Students make a commitment to an organization and work there weekly 

throughout the semester.  Students are required to work a specific number of hours at the site.  The exact 

number of hours required may vary based upon the nature of the project and the course.  Generally at least 12-

15 hours are required.  Some research evidence suggests that students derive greater benefits from lengthier 

periods of service with 15-30 hours being optimal. 

On-site episodic service—Students work on-site in the community one to three times over the course of the 

semester.  This model works best for short-term, major projects such as a river clean-up, building renovations, 

assisting with a major community event or meeting, etc.  These types of projects can have great value but may be 

more difficult to integrate as fully into your course. 

Classroom-based service—Students’ service to the community is done in the classroom as they produce 

materials, conduct research, solve a problem, provide consultation, etc.  In order for this model to be used 

successfully, there must be on-going dialogue with the community partner.  Community representatives come to 

class at least at the beginning and at the end to explain the project and to receive the “product” from the class.  

Ideally students visit the community site as well to get a better feel for the organization. 

*Adapted from Stacey, K., Rice, D., & Langer, G. (1557).  Academic service-learning:  Faculty development manual. 

Ypsilanti, MI:  Eastern Michigan University 

Which of the above models best fits the needs of your course? 
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TYPES OF SERVICE-LEARNING 

Pure Service-Learning 

Courses that send students into the 

community to serve; not discipline specific; 

have intellectual core ideas about service, 

community, engaged citizens, etc. 

Discipline Specific 

Students use course content as a basis for 

understanding and analyzing their service 

experiences 

Problem-Based 

Students engage with the community in a 

role similar to that of “consultant” with the 

community as “client”;  students work with 

the community to study and understand a 

given problem and formulate a response or 

solution;  this model presumes that students 

have knowledge that is appropriate to the 

problem 

Capstone Project 

A project designed for majors and minors in 

a given discipline; service acts as a point of 

focus for synthesizing and applying their 

knowledge; may also incorporate the study 

of a topic 

Service Internships 

More lengthy and intense than traditional 

service-learning; regular and on-going 

reflection; application of discipline based 

knowledge and theory; principles of service-

learning are followed such as reciprocity, 

partnership, etc. 

Undergraduate Community-

Based Action Research 

Students work with the community to design 

and implement research  to answer a given 

question;  students work in teams or 

independently; assumes some degree of 

student expertise and independence 

Adapted from Hefferman, K.  (Ed.).  (2001).  Fundamentals of service-learning course construction.   

 Providence:  Campus Compact.  

A SERVICE AND LEARNING TYPOLOGY 
Service-LEARNING Learning goals primary; service outcomes secondary 

SERVICE-learning Service outcomes primary; learning goals secondary 

service learning Service and learning goals completely separate 

SERVICE-LEARNING Service and learning goals of equal weight and each enhances 

Sigmon, Robert L (1554). Linking service with learning in liberal arts education.  

 Washington, DC: Council of Independent Colleges. 

For more information regarding the topics described in this section, please refer to the Related Readings 

on pages 25-27 
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SERVICE-LEARNING: A BALANCED APPROACH 

“Academic Service-Learning is a chance to take what you’ve learned in the 

classroom and apply that to the real world.”—student evaluation 
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OUTCOMES OF ACADEMIC SERVICE-LEARNING 

1. Increased participation in class discussion 

2. Growth in critical thinking and writing skills as well as GPA 

3. Heightened sense of civic and personal responsibility 

4. Increased learning and motivation  to work harder 

  

- from “How Service Learning Affects Students” by Alexander Astin, et al. 

Students participating in Service-Learning develop: 

 Increased ability to apply material learned in class to real problems 

 Greater self-knowledge 

 A reduction of negative stereotypes and an increase in tolerance for       

         diversity 

 Greater spiritual growth 

 Increased ability to work with others 

 Increased feeling of being connected to a community 

 Increased leadership skills 

 Increased connection to the college experience through closer ties to students and faculty 

 Increased reported learning and motivation to learn 

 Deeper understanding of subject matter 

 Deeper understanding of the complexity of social issues 

 

—Janet Eyler & Dwight Giles. Where’s the Learning in Service-Learning? San Francisco: Jossey-Bass. 1555. 

According to a national longitudinal study of 22,236 

undergraduates academic service-learning can have 

significant positive effects on: 

 academic performance (GPA, writing skills, critical 

thinking skills) 

 values (commitment to activism and to promoting 

racial understanding)  

 self-efficacy 

 leadership (leadership activities, self-rated leadership 

ability, interpersonal skills) 

Qualitative findings suggest academic service-learning 

facilitates 4 types of outcomes:  

1. an increased sense of personal efficacy 

2. an increased awareness of the world 

3. an increased awareness of one's personal values 

4. increased engagement in the classroom experience 

"How Service Learning Affects Students" (Astin, A.W., Vogelgesang, L. 

J., Ikeda, E. K., and Yee, J.A. 2000), Higher Education Research Insti-

tute, UCLA Graduate School of Education & Information Studies, Los 

Angeles, CA. 
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STUDENT COGNITIVE & PSYCHOSOCIAL DEVELOPMENT THROUGH ACADEMIC 

SERVICE-LEARNING 

Cognitive Development Psychosocial Development 

 

Discipline-Specific Knowledge 

 

Real life experiences bring theory to life outside 

the classroom. As students put discipline-specific 

knowledge into practice with non-profit 

community organizations, they: 

 retain more information 

 actively participate in discussions 

 gain self-confidence in their ability to utilize 
their knowledge in real world contexts 

 

Sense of Purpose 

 

Service-Learning enables students to explore academic 

majors and/or gain valuable hands-on experience for 

career goals. Service-Learning, combined with critical 

reflection, helps students discover academic interests, 

personal values, and career aspirations. 

 

Epistemological Development 

 

Service-Learning experiences broaden  student 

understanding of issues with a larger social 

context for viewing systemic problems. Through  

interactions, discussions, & reflection, students 

consider multiple perspectives of issues, thus 

augmenting cognitive skills and epistemological 

development.  

 

 

Cultural Identity Development 

 

Students interact with people who are different than 

themselves with regards to values, lifestyle, religion, 

race/ethnicity, and sexual orientation. These 

interactions, combined with critical reflection, increase 

students’ awareness of their cultural identities and 

encourage them to develop awareness of diversity. 

 

Moral Judgment 

 

Students gain self-understanding as they question 

personal values and judgments. Students often 

develop an ethic of care and sense of citizenship/ 

responsibility, which permeate their lives. 

 

 

Sense of Interdependence 

 

Students increase awareness of their strengths and 

how skills can assist a group/community. Working side

-by-side with non-profit professionals and clients, 

students become more aware of their role in society 

and the importance of collaboration. 

 

Adapted from Shari Galiardi, “Enhancing Development of Students through Service-Learning Experiences” 

“It has helped me have a deeper understanding of the severi-

ty of social issues such as poverty, and it’s reduced some of 

the stereotypes that are often associated with people in pov-

erty.”—student journal 

“In general, it may be useful, in thinking about ‘quality 

service-learning,’ to regard the community service con-

nected to any politically oriented learning as one of the 

central ‘texts’.”—Rick Battistoni 
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BEST PRACTICES 

Principles of Good Practice for Service-Learning 

 

Relevant and meaningful service in and to the community 

should: 

1. Enhance student academic learning 

2. Serve community needs 

3. Prepare students for active civic participation in 

a diverse democratic society 

Academic credit is for learning, not for service 

 Does not compromise academic rigor 

 Set learning goals for students 

 Establish criteria for the selection of community service-learning placements 

 Provide educationally sound mechanisms to harvest the community learning 

 Minimize distinction between students’ community learning role and classroom learning roles 

 Re-think the faculty instructional role 

 Be prepared for uncertainty and variation in student learning outcomes 

 Maximize the community responsibility orientation of the course 

Tips for Establishing Positive Community Connections 

Work towards balancing power (and sharing resources) 

among partners.  

Try to meet agency representatives at their office when 

possible. Note details on location, transportation and 

parking that will be pertinent to your students. 

Ask agency staff how what you have to offer might be 

useful to them. 

Research agency history, mission and related social 

issues. Learn about the assets of the agency and clientele 

and relate this to your students. Help students shift their 

perception of community members as deficient and needy, 

to possessing valuable and desirable strengths and 

insights. 

Be open to indirect service projects. Consider how you 

can help students see the value of  service that provides 

support to community vs. direct contact with people. 

Take care to “do no harm.” The notion of community as 

laboratory assumes a false hierarchy of power and 

perpetuates an attitude of institutional superiority.  

Invite community partners to be a part of reflections, 

presentations, and related activities. 

Work towards a partnership based on shared goals, 

measurable outcomes, and open  communication, 

understanding that partnerships take time and energy to 

develop over time. 
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BEST PRACTICES: COURSE DEVELOPMENT 

Developing a Service-Learning Course:  8 Key Points 

1. What are the learning outcomes for the course?  Which of these outcomes can be 

achieved through  the service-learning component and what evidence would prove they 

were achieved? 

2. What types of community projects or research might help achieve the learning out-

come(s) listed above? You might think in terms of specific types of service settings (e.g., 

agencies and organizations) as well as what students might do in these settings. 

3. How could the service-learning component tie directly to the course content (e.g., 

professional ethics, context of the profession within the larger society/community, dis-

ciplinary issues, public issues)? 

4. What types of assignments could you develop to:  a) help students connect their service to the course con-

tent, b) increase the chances all students achieve the desired learning outcomes, or b) maximize the learning 

from the service experience? Possibilities include reflective papers, readings, discussions, presentations, 

multimedia projects, etc. 

5. What other syllabus adjustments would be needed to accommodate the service-learning component?  Could 

any assignments be abbreviated/altered if learning objectives are met through service-learning? 

2. What communication would be helpful with community partners?  What feedback, if any, might you solicit 

from service sites about students’ performance? 

7. What primary strategies could you use to assist students to prepare for and reflect on the service-learning 

aspect of the course? 

8. How might you evaluate student learning in the service-learning project, focusing particularly on evaluating 

learning rather than service? 

      - Adapted from Pam Kiser, Past Kernodle Faculty Development Fellow 

Contact The Kernodle Center for Service Learning and Community Engagement & Faculty Fellow 

Discuss and identify community placements that offer experiences relevant to your course goals. Find out about 

partner agencies. Read samples of students’ papers. Explore syllabi from other faculty. The Kernodle Center has 

many resources to assist you and staff are available to visit your classes to explain service-learning and the pro-

cess of choosing community sites. The Kernodle Center Faculty Fellow also works closely with faculty across 

campus on developing and enhancing academic service-learning courses. 

Start Small 

As with any curricular change, start with a small project and proceed slowly. Implement service-learning in  one 

class or one portion of a class, utilizing support/resources from Kernodle Center and campus faculty. 
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BEST PRACTICES FOR FACULTY: MAXIMIZING LEARNING 

Quantity of service.  Consider the number of service hours you require for your project.  The 

research on service-learning indicates that generally the more time students spend in service, the 

greater the positive effects of the experience for the student.  It may be useful to know that the research 

generally recommends at least 15-30 hours of service over a semester.   Community partners also report 

that it is most beneficial to them and their clients to have service-learning students with them for longer 

periods of time. 

Communication with the host organization(s).  Staff in the community agencies who work with 

our students find it helpful to know the specific course with which the service project is being linked and 

what the faculty member hopes students will learn from the project.  This information can be 

communicated efficiently through a letter which can either be mailed or hand-delivered by the student.  

It is also helpful to include contact information including your phone number, e-mail address, etc.  You 

might also consider visiting (or volunteering) in the organization and/or having professionals from the 

host organization visit your class.  Checking in with agency staff occasionally throughout the semester 

helps to ensure the quality of the experience for everyone.  

Quality of the service.  As students and faculty approach the human service community as 

outsiders, it can be difficult to understand exactly what students will be doing while on site and what is 

realistic to expect from the service experience.   To bridge this gap, it is helpful for you, the faculty 

member, to communicate directly with both agency staff and students about the types of experiences 

that you would like your students to have and the learning outcomes you seek.  Once agency staff 

understand what you are trying to accomplish, they will most likely have ideas about what types of work 

might be most appropriate. 

Course design.  Although it may be obvious to you how community service links with your course 

goals, do not assume that this is clear to your students.  Make these connections clearly on the course 

syllabus and discuss them in class throughout the semester.  Include assignments that call upon students 

to integrate the content, ideas, and principles of the course with their service experiences.  These 

assignments might include integrative papers, guided journals, focused class discussions, oral 

presentations, multimedia presentations, art work, etc.  The key is that the assignments involve the 

student in making meaningful connections between knowledge and experience. 

Evaluation.  Faculty often have difficulty placing grades on students’ service-learning projects. It 

may be helpful to think about placing emphasis on evaluating the quality and quantity of the student’s 

learning as demonstrated on specific assignments (like those above).  Emphasis is not generally or 

exclusively placed on evaluating quality of service work per se.  Depending upon the learning goals, 

however, evaluating the quality of the service itself may be appropriate as part of the student’s grade.  

Students must be clearly informed as to how the service-learning project will be evaluated. 

Pam Kiser, Past Kernodle Faculty Development Fellow 
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CONNECTING SERVICE & LEARNING: PREPARATION 

Experience and learning are not the same. While experience is a necessary condition of learning (Kolb, 1584), it is 

not sufficient. Learning requires more than experience, and so one cannot assume that student involvement in the 

community automatically yields learning. Harvesting academic and/or civic learning from a community service 

experience requires purposeful and intentional efforts to prepare students and teach them how to gain 

knowledge from their experience.  

 

By involving students in real community problems, service-learning provides them with a need to know, a desire 

to enhance their skills and a commitment to solving problems. In order for this to take place, students must be 

given the opportunity to prepare for and learn from their service-learning experiences in an intentional 

way.  

Although most students are familiar with traditional community service, academic service-learning is often a new 

concept for them. Thus, in order for students to understand the educational value of service, the philosophy of 

academic service-learning, and help them work through some of their concerns, preparation is essential for  stu-

dents to have the opportunity to examine their expectations, assumptions, and fears, as well as gain a context to 

understand their experience. As the first step in the process, preparation activities will enrich your students' ser-

vice-learning experiences and serve as a spring board for future reflection activities and class projects. 

     Suggested Preparation Activities: 

 Take students on an agency tour or have a representative come to speak about the agency's 

mission, history, etc. 

 Coordinate a panel of students who have previously taken the course to speak with the class 

about their experiences. 

 Require that students do readings about the population that they will be serving. 

 Conduct an "experience inventory" to assess the skills and knowledge that each student 

brings to the project. 

 Do role playing to practice skills that may be required for the project. 

 Use journaling, discussion, or drawing to have students express their assumptions, fears, and 

feelings about the project. 

 
“A greater body of evidence confirms that when accompanied by proper preparation and 

adequate academic reflection, service-learning can be a potent civic educator” (Farr, 1557; 

Guarasci, 1557; Markus, et al, 1553; Mendel-Reyes, 1557; Rimmerman, 1557a; Eyler & Gyles, 

2000; Walker, 2000; Cammarano, Battistoni, & Hudson, 2000).  — Rick Battistoni 
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PREPARING STUDENTS FOR SERVICE-LEARNING 

A wide range of preparation activities exist depending on professors’ goals.  Examples include: 

 Explain your philosophy/rationale for service-learning so students understand why you have integrat-

ed service into the course.  This discussion will help them better understand the goals as they journey 

through the landscape of the course. 

 Force students to set learning goals in advance. What types of academic learning should they be aiming for? 

What skills can they develop?  What personal growth will they experience?  What will students need to do 

for such learning to occur? 

 Readings about topics like service-learning in general, local populations/histories/issues, first-person 

perspectives on issues, white privilege, socio-economic issues, structural inequalities, comments from for-

mer students/volunteers, local organizations, etc. 

 Developing service ethics: In preparing students for service experiences, it can be helpful to devel-

op a service code of ethics.  Discussion of students’ specific responsibilities, attire, and language are all 

helpful, as well as fleshing out of guiding principles for their behavior. 

 Discussing developing skills like communicating directly with agency staff, assertiveness, and critical prob-

lem-solving encourages students to be active participants in their own experiences. 

 Mutuality & reciprocity: Prepare students to understand the larger part-

nerships and mutual benefits and reciprocal relationships in which they will 

serve.  Help students to avoid a “saving” mentality by understanding they are 

working with people, communities, and organizations that possess strength, 

wisdom, resourcefulness and resilience. Challenging students to reduce “us and 

them” types of thinking that may occur when students see themselves as lower-

ing themselves to “help the needy.”  

 Pushing students to explore diversity that they will encounter can prepare them 

to more fully observe and respect the community.  Students might compare the county’s profile versus 

their home county in order to better understand the makeup (income, literacy, education, issues, and de-

mographics) of the community.   

 Uncovering the social justice issues related to human needs they will encounter can push students beyond 

“blaming the victim” and other simplistic explanations for social problems.  Assist students in considering 

complexities of social conditions that create the need for agencies, organizations, and services where they 

will serve. How could we make changes that could reduce or eliminate the need for such services? 

Pam Kiser 

Professor of Human Services 

Past Kernodle Faculty Development Fellow 

“Service-Learning was a great addition to the management class 

that I taught in the spring.  When students watched for 

management techniques, it brought the principles to life for them 

and really changed a lot of their attitudes.”—Dr. Doug Glass, Love 

School of Business 
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CONNECTING SERVICE & LEARNING: REFLECTION 

Reflection is a process designed to promote interpretation of experience and promotion of 

cognitive and affective learning. Students should be asked to think critically about 

experiences by looking back on implications of actions and connecting conclusions to future 

actions and societal contexts. 

Principles of Reflection 

 Continuous  

 before, throughout, and after  

 service is so deeply integrated into fabric of 

course, its on-going consideration is organic 

and natural 

 Connected  

 with course goals and professor’s rationale for 

service in the course 

 with desired student and community outcomes 

 with course content and assignments 

 Contextual  

 sets service experience within a larger context 

e.g., community, society, civic responsibility   

 is appropriate to the course and commensurate 

with course level and expectations  

 starts where the student is 

 Challenging  

 expects quality in student efforts in both service 

and in reflection 

 introduces increasingly challenging questions, 

probing for deeper/more informed responses 

 provides opportunity for faculty frequent and 

formative feedback, encouraging student 

growth  

 engages students in dealing with difficult issues, 

questions, and intellectual tasks e.g., dealing 

with dissonance and paradox,  wrestling with 

multiple points of view, synthesizing the intel-

lectual/cognitive and the emotion-

al/experiential, etc.   

 

Adapted from Eyler, J., Giles, D., & Schmiede, A. 

(1552). A practitioners’ guide to reflection in 

service-learning: Student voices and reflections. 

Nashville: Vanderbilt UP. 

Possible Reflection Activities: 

Reflection should accommodate multiple learning styles beyond journaling and discussions: 

 Reading: case studies, books about social issues, government documents/legislation, professional 

journals, or classic/fictional literature on the subject matter. 

 Writing: journals, essays, grant proposals, press releases, legislation, letters to politicians, newspa-

per articles, or write community agency training manuals. 

 Telling: focus groups, informal/formal discussions, class/community presentations, legislative testi-

mony, conferences between students and community partners. 

 Doing: Create art/photo journals, give agency tours, watch movies, plan events/forums, etc.  

“Students need to be pushed to dig deeper in their thinking/reflection on the experience, beyond how they feel or what they are doing 

or the charitable motivations behind what they’re doing to the ‘civic’ or ‘public’ dimensions of their work.  The most important compo-

nent is critical  reflection.”—Battistoni, Civic Engagement Across the Curriclulum  
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EVALUATION 

Evaluate student work with emphasis on assessing the learning 

NOT the service: 

 Make clear to students upfront your expectations about their service and 

their learning 

 Make clear how you will monitor the quality and quantity of their service 

 Make clear how you will evaluate their academic assignments related to 

their service and what types of learning/skills/knowledge you will be looking 

for in these assignments 

Evaluate the experience with community partners: 

 Open a dialogue with community partners about how the project went 

 Does a sustained, on-going relationship between you and the partner for this course make sense? If so, where 

might you go from here in your work together? 

 Be aware that it can be difficult for community members to provide honest feedback to faculty due to the power 

differential in that relationship.  Consider effective ways to solicit feedback from the community partners you 

worked with. 

How will you assess student learning? 

 

What assignments will you grade & how? 

 

To what extent, if any, will the quality of student service be 

evaluated & how? 

 

What type of feedback do you want from community 

partners about your students’ performance? 
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KISER’S INTEGRATIVE PROCESSING MODEL 

The Integrative Processing Model offers a tool to enhance student learning in experiential education .  This mod-

el is a step-by-step method of learning from experience which guides students to think through their experienc-

es carefully and systematically.  The Integrative Processing Model is a six-step, cyclic process.  Each step of the 

model is described below. 

Step 1:  Gathering Objective Data from the Concrete Experience 

In experiential education, learning begins with a specific, discrete experience.  During the experience, as well as 

after the fact, students gain information about the situation and events as well as about the behaviors and ac-

tions of the various participants. The student’s ability to be an objective observer of experience is developed 

through this step of the learning process as the student identifies the salient points from the experience itself.   

Describe the experience, focusing on such issues as: 

 What did I observe in this experience and what were the key events and features? 

 What did I observe about the physical surroundings, about my behavior/actions, & those of others? 

 

Gathering Data from Experience 

 

  Developing a Plan                    Reflecting 

 

  Articulating Learning                              Identifying Relevant  

                   Knowledge 

Examining Dissonance 

 

Figure 1:  The Integrative Processing Model 

 

Step 2:  Reflecting 

In Step 2, Reflecting, students assess their own personal reactions to the experience. Students ask such ques-

tions as: 

 How does this situation touch upon my own values or personal history? 

 What emotions and thoughts does this experience trigger in me? 

 What assumptions am I making about this situation or the people involved, including myself? 

 What does this experience point out to me about my own attitudes, biases, or preferences? 

 How do I evaluate my own effectiveness in this experience? 

 What behaviors (both verbal and non-verbal) enhanced or diminished my effectiveness? 
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INTEGRATIVE PROCESSING MODEL (CONT.) 

Step 3: Identifying Relevant Knowledge 

The information recorded in Step 1 may constitute only a set of meaningless, disjointed facts if examined out-

side the context of relevant theory and knowledge.  Students in Step 2 identify theoretical, conceptual, and/or 

factual  information which can shed light on these 

facts.  While previous classroom learning probably 

forms the foundation for this process, students might 

also need to engage in more extensive reading and 

research to expand their knowledge and to develop 

greater understanding of their experience.   

Against the backdrop of relevant knowledge, certain 

information identified in Step 1 rises to the fore-

ground of attention while other information becomes 

relatively less significant.  Some facts may begin to 

cluster together, bearing some relationship to one an-

other, forming a more cohesive picture, pattern, or 

theme.  The application of knowledge (whether theo-

retical,  conceptual or factual) provides an organizing 

focus, a lens through which the student views and 

makes sense of  experience.   

To use another analogy, knowledge provides a road 

map of sorts which helps the student identify his/her 

current location and develop ideas about what route 

to take next.  In this step, students begin to learn the 

real value and power of knowledge as it can inform and direct their work as well as lend them a growing sense 

of confidence and competence. 

 

Examine academic knowledge which might be applicable to the experiences, focusing on questions 

such as: 

 What course work or reading have I done that is relevant to this experience? 

 What principles, theories, skills, or information have I learned elsewhere which relates to this experience? 

 How is the experience consistent or inconsistent with my academic knowledge? 

 How does my academic knowledge help me to organize, understand, make sense of, or develop hypothe-

ses about this experience? 
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INTEGRATIVE PROCESSING MODEL (CONT.) 

Step 4:  Examining Dissonance 

Having examined the experience itself, relevant knowledge, and personal reactions, students are now in po-

sition to explore points of dissonance in the situation.  Dissonance may be defined as a lack of harmony, con-

sistency, or agreement.  Dissonance can exist on a number of levels. Intellectual dissonance might be present 

as competing theories offer divergent points of view (Step 

2) or as conflicting data arise out the concrete experience 

(Step 1).  Students also might experience dissonance be-

tween the espoused theories of the profession and their 

own personal views.   

Examine more closely points of discomfort, disagreement, 

or inconsistency in the experience. As you reflect on points 

of dissonance in your experience, also explore ways in 

which this dissonance might be reconciled. At times, how-

ever, you will find that dissonance cannot be resolved. 

Learning to live within ambiguity, conflicting tensions, and 

paradox is sometimes required.  

 

Focus on such issues as: 

 What, if anything, do I feel uncomfortable about in this situation? 

 What disagreement is there between what I “should” do and what I “want” to or “must” do? 

 What conflict is there between competing “should” in the situation? 

 What disagreement is there between my personal views and theories/knowledge of the profession? 

 What conflict is there between what I “know” and what I “do”? 

 

 

Can points of dissonance be reconciled?  If so, how?  If not, why not?  

If this dissonance cannot be reconciled, how can I manage to work effectively within it? 
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INTEGRATIVE PROCESSING MODEL (CONT.) 

Step 5: Articulating Learning 

Students often report with excitement that they are 

learning “so much” from their field experience but 

when asked specifically what they have learned, 

they all too often fall silent.  This scenario per-

haps reflects the fact that, although they might 

indeed have learned a great deal they have not 

thought carefully enough about this learning to be 

able to put it into words.   

Step 5, Articulating Learning, requires students to put their learning into words.  Using words to explain and de-

scribe their learning pushes students to conceptualize that learning.  The guiding question in this step of the mod-

el is straightforward, “What are the major lessons which I can take from the experience?”  The lessons learned 

may have to do with skills developed, knowledge gained, insights developed into self or others, or deeper under-

standing acquired of an ethical principle.  Students should be encouraged to approach this step of the process 

with the appreciation that all knowledge is tentative.  The articulated lessons are not fixed and immutable; rather, 

students take these lessons and test them in subsequent experience. 

Remembering that learning is tentative and needs testing, respond to 

such questions as: 

 What are the major lessons I learned from this experience? 

 What did I learn about myself? About others? About the world around 

me? 

 What knowledge, wisdom, or insights did I gain? 

 What skills did I acquire? 

Step 6: Developing a Plan 

The final step, Developing a Plan, is a two-pronged step of the process in that it calls upon students to think 

through 1) how to proceed in their work and 2) how to proceed in their own learning. Students are now ready to 

make an informed choice as to how to proceed in their work.  As students implement their plans the learning cy-

cle re-enters Step 1, and the process is repeated. 

Consider questions such as: 

 “Where do I go from here both in my work and in my learning?”  

 How might I modify my own approach or methods as I encounter similar experiences in the future? 

 What alternative directions might I take as I proceed? And what are the likely consequences of each? 

 What gaps do I recognize in my knowledge and/or skills and consequently, how will I fill these gaps? 

For more information on how to facilitate preparation and reflection activities, please refer to the related readings on pages 25-

29.   

97% of students who participated in service-learning activities 

participate in a formal process of reflection on their service/civic 

engagement experiences.  The most frequent ways that students 

reflected on their service/civic experience, conducting classroom 

presentations, participating in regular class discussions, and 

perform daily and/or weekly journaling assignments.—Campus 

Compact, 2004 
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FREQUENTLY ASKED QUESTIONS 

Is Service-Learning Academically Rigorous? Service-Learning experiences are intended to produce 

real academic learning. Credit is not given to students for service hours they complete; rather, they are 

given credit for the class projects that they complete in combination with the service that they do. 

Am I Qualified to Implement Service-Learning? Most faculty members report a steep learning 

curve with confidence developing rapidly once the strategy is allowed to work. Relinquishing control of 

the classroom is difficult, but once instructors move themselves from being a "giver of knowledge" to a 

"facilitator of knowledge," they often find that students play an active role in learning if provided the 

appropriate structure.  

Can "Intro" Classes Engage in Meaningful Service-Learning? Participating in service is not new for 

students since most come to college having participated in service in high school or through church. 

Students often rise to the occasion. For example, when faced with the challenge of tutoring a younger 

student, college students often exert extra effort to be able to succeed at the task because it is 

meaningful. Service-Learning can motivate students to learn, gain higher levels of competence within 

their discipline, and examine complex social issues. 

Do I Have Time to Implement Service-Learning? As with any new pedagogy, service-learning may 

take a little more time when you get started. It does not change WHAT faculty teach; it changes HOW 

they teach. Some classroom activities are substituted; some "seat time" is replaced with action in the 

community and reflecting on experiences.  

Will Service –Learning Strain Students’ Already Busy Schedules?  Faculty report that students are 

willing and able to serve their community. Faculty members should be flexible with parameters they 

place on service requirements—allowing students to do projects at agencies where they are currently 

serving—as long as the activities meet the learning objectives of the course curriculum. 

Who is Liable if a Student is Injured?  Elon University’s  general liability policy covers students 

while they are performing educational duties. This includes internships, field research, and service-

Should students be allowed to choose their own service site? This varies with the type of project.  

The important thing to remember is to verify that the site is a safe and appropriate environment for 

service-learning. 

Should there be a minimum number of hours that students will be expected to serve?  It depends.  

As a rule of thumb, the more often a student works on the project, the more benefit is derived from the 

service experience. We recommend 15-25 hours of service per semester. 
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RESOURCES 

 

Service-Learning Listservs 

Campus Compact Listserv 

This active listserv is facilitated by Campus Compact. This discussion group is made up of faculty, staff, and stu-

dents nationwide.  www.compact.org/resource/SL-listserv.html 

National Service-Learning Clearinghouse "Higher Education" & "K-12" Listservs 

This listserv, facilitated by the National Service-Learning Clearinghouse, is made up of faculty, staff, and students 

nationwide.  www.servicelearning.org/resources/listservs_news/index.php 

Elon Service-Learning Faculty Listserv: 

This listserv is designed specifically for Elon faculty who are actively engaged in service-learning pedagogy. 

Please send an email to Mary Morrison at mmorrison4@elon.edu to subscribe. 

 

Service-Learning Websites 

The Big Dummy's Guide to Service-Learning: 

Twenty-seven answers to good questions on: faculty, programmatic, student, administrative, and non-profit is-

sues. www.fiu.edu/~time4chg/Library/bigdummy.html  

Campus Compact: 

A coalition of college and university presidents committed to helping students develop the values and skills of 

citizenship through participation in public and community service. The only national higher education organiza-

tion whose primary purpose is to support campus-based public and community service. North Carolina has re-

cently developed a statewide Compact, including both public and private colleges. This website also has a com-

prehensive list of sample service-learning syllabi, awards for service-learning, etc. www.compact.org 

The Civic Mind: 

Find civic/community service resources in different categories, such as university-based programs, court-

sponsored programs, legal defense funds, educational programs. www.civicmind.com/index 

Corporation For National Service: 

A government organization which oversees AmeriCorps, Learn & Serve America, and the National Senior Service 

Corps programs. www.cns.gov 

Council of Independent Colleges Projects: 

CIC develops and implements major national projects, programs, and special initiatives that engage colleges and 

universities in reform in wide range of areas. www.cic.edu/projects_service/index.asp 

Educators for Community Engagement: 

A national organization dedicated to service-learning. Members include faculty and staff, community partners, 

and students working toward a common goal- increasing the practice of service-learning across the United 

States. www.e4ce.org 
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RESOURCES (CONT.) 

 

The Higher Education Research Institute at UCLA: 

HERI serves as an interdisciplinary center for research, evaluation, information, policy studies, and research 

training in postsecondary education. HERI's research program covers a variety of topics including the out-

comes of postsecondary education, leadership development, faculty performance, federal and state policy, 

and educational equity. www.gseis.ucla.edu/her/heri.html 

International Partnership For Service-Learning: 

Founded in 1582, this incorporated not-for-profit organization serves colleges, universities, service agencies 

and related organizations around the world by fostering programs that link community service and academic 

study. www.ipsl.org 

Journal of College and Character: 

This journal includes resources and information designed to encourage discussion, research, and educational 

strategies on character development in college. www.collegevalues.org 

Journal of Public Service & Outreach: 

A peer-reviewed journal which publishes research articles, essays, commentary, reviews, and information on 

public service in its broadest interpretation -- reflecting its scope, interdisciplinary nature, and vital role as 

the third mission of the academy. www.uga.edu/~jpso/index_2.html 

Learn, Serve, & Surf: 

This website showcases some of the most effective, educationally-sound service-learning resources and tools 

on the Internet . The purpose of this site is to help service-minded folks like you take advantage of on-line 

treasures that may greatly enrich (and "futurize"!) service-oriented projects in your community. 

www.edb.utexas.edu/servicelearning/index.html 

Michigan Journal of Community Service Learning: 

An academic journal containing papers written by faculty and service-learning educators on research, theory, 

pedagogy, and issues pertinent to the service-learning community. www.umich.edu/~mjcsl/ 

National Service-Learning Clearinghouse: 

Provides information services and technical assistance, as well as help with academic research, program 

startup, assessment and evaluation, term papers, downloading online documents, or anything else regarding 

service-learning. www.servicelearning.org 

National Society for Experiential Education: 

NSEE is a nonprofit membership association of educators, businesses, and community leaders. Founded in 

1571, NSEE also serves as a national resource center for the development and improvement of experiential 

education programs nationwide. NSEE supports the use of learning through experience. www.nsee.org 

Service-Learning Articles/Writings: 

This site lists current articles and writings about service-learning. www.tufts.edu/as/macc/

resources_articles.htm 
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RESOURCES (CONT.) 

Related Readings 

Community Service vs. Academic Service-Learning  

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd 

edition. Providence, RI: Campus Compact. 
 

Furco, A. (1552). Service-learning: A balanced approach to experiential education. Expanding boundaries: Ser-

vice and learning. Washington, DC: Corporation for National Service, 2-2. 
 

Kendall, J. C. and Associates (1550). Combining service and learning: A resource book for community and pub-

lic service, volume 1. Raleigh, NC: National Society for Experiential Education.  

 

Rhoads, R. (1557). Community service and higher learning: Explorations of the caring self. Albany, NY: State 

University of New York. 

 

Pedagogy of Academic Service-Learning 

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd 

edition. Providence, RI: Campus Compact. 

Eyler, J., Giles, D. E., and Schmiede, A. (1552). A practitioner’s guide to reflection in service-learning: Student 

voices and reflections. Nashville, TN: Project funded by the Corporation for National Service.  

Howard, J. (1553). Praxis I: A faculty casebook for community service learning. Ann Arbor, MI: OCSL Press. 

Jacoby, B. and Associates (1552). Service-learning in higher education: Concepts and practices. San Francisco, 

CA: Jossey-Bass.  

Kendall, J. C. and Associates (1550). Combining service and learning: A resource book for community and pub-

lic service, volume 1. Raleigh, NC: National Society for Experiential Education. 

Osborne, R.E., Hammerich, S., and Hensley, C. (1558). Student effects of service-learning: Tracking change 

across a semester. Howard, J. and Scott, J. (Eds.). Michigan journal of community service-learning, 5. Ann Ar-

bor, MI: OCSL Press. 

 

Outcomes of Service-Learning 

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd 

edition. Providence, RI: Campus Compact. 

Fleischauer, J. P. and Fleischauer, J. F. (1554). College credit for community service: A "win-win" situation. 

Journal of experiential education, 17(3), 41-44. 

Kendall, J. C. and Associates (1550). Combining service and learning: A resource book for community and pub-

lic service, volume 1. Raleigh, NC: National Society for Experiential Education. 
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RESOURCES (CONT.) 

Models of Integrating Service-Learning 

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd edi-

tion. Providence, RI: Campus Compact.  

 

National Service-Learning Clearinghouse. Lesson Plans, Syllabi, and Curricula. Retrieved April 25, 2005, from 

http://www.servicelearning.org.  

 

Campus Compact. Service-Learning Syllabi Project. Retrieved April 25, 2005, from http://www.compact.org.  

 

Zlotkowski, E. (1558). Service-learning in the disciplines, volumes 1-18. Washington, DC: American Association 

For Higher Education.  

 

Best Practices In Academic Service-Learning  

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd edi-

tion. Providence, RI: Campus Compact.  

 

Honnet, E. P. and Poulen, S. J. (1585). A Wingspread special report. Racine, WI: The Johnson Foundation.  

 

Mintz, S. and Hesser, G. (1552). Principles of good practice in service-learning. In B. Jacoby & Associates, Service 

learning in higher education. San Francisco, CA: Jossey-Bass Publishers.  

 

Jacoby, B. (2003). Building partnerships for service-learning. San Francisco, CA: Jossey-Bass. 

 

Ramsay, W. (1572). Establishing agency relationships. Synergist, 4(3). 14-18.  

 

Tips For Establishing Positive Community Connections  

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd edi-

tion. Providence, RI: Campus Compact.  

 

Gugerty, C. R. and Swezey, E. D. (1552). Developing campus-community relationships. Service-learning in high-

er education. Jacoby, B. and Associates, San Francisco, CA: Jossey-Bass, 52-108.  

 

http://www.servicelearning.org.
http://www.compact.org.
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RESOURCES (CONT.) 

Preparation & Reflection -- Theories, Methods, & Activities  

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd edi-

tion. Providence, RI: Campus Compact.  

 

Eyler, J., Giles, D. E., and Schmiede, A. (1552). A practitioner’s guide to reflection in service-learning: Student voic-

es and reflections. Nashville,TN: Project funded by the Corporation for National Service.  

 

King, P. M. and Kitchener, K. S. (1554). Developing reflective judgement: Understanding and promoting intellectu-

al growth and critical thinking in adolescents and adults. San Francisco, CA: Jossey-Bass.  

 

Kiser, Pam, (2000). Getting the Most from your Human Service Internship: Learning from Experience Belmount 

CA. Wadsworth/Thompson Learning.  

 

Silcox, H.C. (1553). A how to guide to reflection: Adding cognitive learning to community service programs. Phila-

delphia, PA: Brighton Press. 

 

Wylie, J. (1553). Using initiative activities to build community within a service-learning classroom. Praxis II, ser-

vice-learning resources for university students, staff and faculty. Ann Arbor, MI: OCSL Press, 27-75. 

 

Evaluating & Assessing Service-Learning  

Campus Compact. (2003). Introduction to service-learning toolkit: Readings and resources for faculty, 2nd edi-

tion. Providence, RI: Campus Compact. 

 

Driscoll, A., Holland, B., Gelmon, S., and Kerrigan, S. (1552). An assessment model for service-learning: Compre-

hensive case studies of impact on faculty, students, community, and institutions. Michigan journal of service 

learning, 3(1), 22-71. 

 

Jacoby, B. and Associates (1552). Service-learning in higher education: Concepts and practices. San Francisco, CA: 

Jossey-Bass, Inc.  

 

Morton, K., (1552). Issues related to integrating service-learning into the curriculum, 272-252. 

 

Weiss, C. H. (1572). Evaluation research: Methods for assessing program effectiveness. Englewood Cliffs, NJ: 

Prentice Hall. 

“A good college affirms that service to others is a central part of education.” —  

The Carnegie Foundation, College:  The Undergraduate Experience  


